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LANGUAGE SAMFLES OF 20 NEGRO HEAD START CHILDREN IN
WASHINGTON,; D.C., WERE ANALYZED USING LEE'S (1966)°
DEVELOPMENTAL SENTENCE TYFES MODEL. THE TRANSFORMATIONS AND
RESTRICTED FORMS OF THESE CHILDREN WERE THEN COMFARED WITH
THE RESULTS THAT MENYUK (1964) OBTAINED FOR MIDDLE CLASS
PRESCHOOLERS. RESULTS INDICATE THAT THE ECONOMICALLY CEFRIVED
CHILD 1S NOT CELAYED IN LANGUAGE ACQUISITION ALTHOUGH HE USES
A QUALITATIVELY DIFFERENT LANGUAGE SYSTEM THAN THAT OF HIS
MIDDLE CLASS AGE MATE. HIS LANGUAGE CONTAINS MANY FORMS THAT
ARE IDENTICAL TO STANDARD ENGLISH (THIS ACCOUNTS FOR THE
PRESENCE OF ALL THE RESFONSE TYPES OF THE DEVELOPMENTAL
SENTENCE TYPES MODEL), BUT HIS LANGUAGE ALSO CONTAINS MANY
STRUCTURES WHICH ARE CONSICERED TO BE RESTRICTED FORMS WHEN
COMPARED TO STANDARD ENGLISH. HOWEVER, THESE FORMS ARE NOT
ONLY ACCEPTABLE IN LOWER CLASS NEGRO DIALECT BUT ALSO
INDICATE 'A LEVEL OF SYNTACTIC DEVELOPMENT WHERE

" TRANSFORMATIONS ARE BEING USED APFROPRIATELY. THE LOWER CLASS

NEGRO_CHILD IS USING THE SAME FORMS AS THE LOWER CLASS NEGRO
ADULT AND THEREFORE INDICATING THAT HE HAS LEARNEC THE FORMS
OF HIS LINGUISTIC ENVIRONMENT. (AUTHOR/CO) ‘
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Grammatical Constructions in the lenguage of the Negre Preschool Child
| Joan C. Baratz
Center for Applied Linguistics
Edna Povich

Montgomery County Public Schools

language samples of a group of economically disadvantaged chil=-
dren were analyzed using lLee's Developmental Sentence Types model.
The transformations and restricted forms of these children were then
compared with the results that Menyuk obtained for middle class pie-
schoclers.

Besults indicate that the aconomically deprived child is not
delayed in lsnguage acquisition. The majority of his utterances are
on the kemel and transformation levels of lee's developmenial model.
The transformations and restricted forms that he uses are different
from those used by middle class children. Although the Negro eco-
nomically impoverished child has many forms in his language that
resemble standard English, results indicate that he has a highly
developed, highly structured linguistic system that is different

from that of his middle class white agemate.




Grammatical Constructions and the Ianguage of the Negro Preschool Child

Joan C. Baratz
Center for Applied Linguistics
Edna Povich
Montgomery County Public Schools

In the literature concerning the language cf socio-economically
disadvanteged children, their problems have been variously described
as: 1) vertal destitution (i.e., they have not learned language),
or 2) verbal underdevelopment (i.e., they have learned language in-
completely, or 3) linguistically different (i.e., they have acquired
a language system that is fully developed but different from stan-
dard English).

The purpose of the present study was to determine the languag
development of & group of Head Stert children, using Lee's (1966)
Developmental Sentence Types and Menyuk's (1963) research on normal
language acquisition as tools for language avalyses. It was hoped
that these tools would determine whether these children were defi-
cient(i.e., verbally destitute or underdeveloped), or if their lan-

guage was proficient (i.e., if they had acquired a well-formed lan-

guage system).

Lee (1966) proposed a method of analyzing language sampies that
was based upon the work of Braire, Brown and Bellugi, Mcleill and
Chomsky. The Developmental Sentence Types model was ga attempt to
illuatrate the progression that the child might go through from his

early two-word combinations, to the use of the noun phrase; verbd
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phrase and other grammatical forms as independent elements or ker-

nel sentences from which transformations will be derived.

Insert Table 1 about here

Menyuk (1963, 1964) used Chomsky's transformation analysis to
describe language acquisition of normal and language delayed chile
dren. Her data revealed that children not only used transformations

regularly by four and a half and five, but that they also used

"restricted phrases" in a predictive lawful manner. This study
attempted to compare the types and frequency of the transformations
and restricted forms found in the speech of five year old Head Start
children with those constructions that Menyuk found present in the
speech of five year old white middle class children.
Procedare

Subjects. The subjects were twenty Negro children, ten boys
and ten girls, who attended the Southwest Head Start Program in
Weshington, D.C. during the summer of 1956. The requirements for
admission to this program were: 1) that the children's parents had
an income of not more than $3,500 per year, 2) that the children
lived in the southwest area of Washington, D.C., and 3) that the
childrén would be five years old by November 1, 1966. All subjecte
had normal hearing, and were judged to be of at least normal intel-
ligence by their classroom teacher. All had regularly attended the
spring program and were between the ages of 5.0 and 5.6 with a mean

age of 5.3 years.
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Materials. The materials for this experiment consisted of two
gsets of pictures. Task I involved the ten pictures in the Children's
Apperception Test ~-(CAT) (Bellak and Bellak, 1964). This test was
originally designed to be used in psychological testing, however,
the pictures have also been used as a means of eliciting language sum-
ples (Winitz, 1959, Minifie, et.al., 1963, Menyuk, 1964a). Task II
involved a new test which was more specifically related to the expe-
riences of the subjects. It was composed of a series of 8 x 10 black
and white photographs of the subjects, ‘the school and the project
environment. Snapshots of the children at play, in their classiooms,
and on the playground were taken by the experimenters. Activities
within the school environment were also photographed, and at least
one photograph included the picture of each subject.

Test administration. Before any testing was done ox any pho-
tographs taken the examiner spent five days in the classrooms. It
was hoped that by participating in all of the children's activities
that the examiner would become more familiar to the children.

All testing was done in a separate room on the same hall as the
classrooms. This was a quiet; bright room spproximately 12' by 12°.
It was fumished with a table and chairs. The tape recorder, a
Wollensak 300, was on a chair in front of the table, wiih the micro-
phcone resting on the table.

The tasks were administered individually to all subjects. No

subject received both tasks on the same day. Each subject was

brought into the testing room by the examiner, who showed him the tape

ERIC




| 4=
|
g Baratz and Povich Grammar of Negro Preaschool Children

recorder, explained wha% it was, and asked if tie subject would like
to hear nimself on it. The tape recorder was then turned on and
the following questions asked: 1) Vhat is your nsme? 2) Where do
you live? 3) How do you get to school every day? and 4) Do you
have lots of brothers and sisters? This discussion was played back
for the subject to hear. The purpose of this initial period was to
establish repport and to establish hearing oneself on the tape
recorder as a reward for completing the experimental task. After
this initial period, the examiner said: "Wasn't that fun? Vould you
like to hear yourself some more on this machine? I'm going to show
you some pictures and I want you to tell me all about them. Then,
vwhen we're all finished, we can listen to you on the machine. 0.X.?
Good. Here's the first picture. What's happening in this picture?”
The tape recorder was then turmed on the timing begun. The experi-
mental time was limited to five minutes per task. Vhen the child
atopped respouding to the stimulus, the next picture was presented.
Thus any one subject could have been asked to +3ilk about from three
to ten pictures depending upon how long he continued t¢ respond to
each picture.
Results

Responses. A total of 1403 responses were el’ cited from the
twenty subjects under the two conditions. 750 of .hese were re-
sponses to the CAT cards and 053 were in response to the photographs.

The mean number of responses per child was 70.2; the median was 75.
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Lee's Developmental Sentence Types lodel. In oxdex to perform
a qualitative analysis of the data, each subject's responses were
analyzed according to Iee's Developmenial Sentence Types (Lee, 1966).
Lee's rules for using this construct were followed. Because this
data differed somewhat from Lee's it was necessary to set up an
gdditional analytical step. Many responses in this sample contained
transformational forms that were not grammatically acceptable sen-
tences in standard English. In her analysis, Lee placed all
responses that were not grammatically acceptable on Level IV. Her
sample, however, did not include a large percentage of ungramatical”
responses with transformational modifications, as did the data in
the present study. In the present study, responses that showed
transformational modifications but which were not grammatically cor-
rect in térms of standard English, were not listed as complete
sentences on the Emerging Trensformational Level (Ievel V) but as
Transformational Fragments which were incorporated into transfor-
mations.

Table 2 presents examples of each response type in the Devel-
opmental Sentence Types model as well as the percentage of occuxence
of each type for all subjects. level V, Emerging Transformations,
ropresents the bulk of the data, with a prepondersnce of the utterances
on .8 ~onl w.in olegsified s8 Lvensrowaabional Freguents incorporated

intd transformgsiioud.

Insexrt Table 2 about here
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Table 3 represents the percentage of aujo;jects that used each
response type. On Ievel I Two-Word Noun Phrases were used by S0%
of the subjects: Two-Word Verbals by 65% and Fragments by 50% of the
subjects. On Level II, no response type was used by 50% or more of
the population studied. Level III Predicative Constructions and
Verb Phrase Constructions were used by 7% of the subjects and
Fragments by 70% of the subjects. Fifty-five percent of the subjects
used Stexeotyped Phrases on this level. The Actor-iction Sentence
Transformations were used by 95% of the sample and Transformational
Fragments by 100%. One woxd responses were made by 100% of the

subjects.

Ingexrt Table 3 about here

Transformations and Restricted Forms. All of the responses on
the Emerging Transformational level of the Develovmental Sentence
Type were analyzed according to Menyuk's (1964a) 1list of transfor-
mation types and restriocted forms.

Examples of all of the structures described by Menyuk that were
found in the responses ¢ the subjects studied in this experiment

are presented in Teble 4. All of the examples were taken from the

responses of the subjects in this study. Menyuk does not always
elaborate on the precise definition of some of the restricted and
transformational categories that are found in her study: clessi-
fication of the responses in this study were made on the basis of the
experimenters' intexrpretation of her categories.

©
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Insert Table 4 about here

Table 5 presents the transformations found in this study as
compared with Menyuk's (1964s) study. There were several traus-
formation types that were used sclely by the white upper middle
class kindergarten children tested with CAT cards by Menyvk.

These were Passive, Separation, Auxiliary-Have, If, Participial
Complement, Nominalization and Nominal Compound. Nominal Compound,
Passive and Separation were used by almost all of the kindergarten
children. However, Auxiliary-Eave was used by only 1%, If by 21%,
Parbioipial Complement by 40% and Nominalization by only 28% of the
kindergartners. Only two transformation types were identified that
vere used solely by the Head Start children. These were Auxiliary-
Do and Adverb. Nineteen transformation types were used by at

least 85% of the kindergartners, and only 8 transformations were
not used by at least 50% of the children tested by Menyuk. In
contrast, only 5 trensformation types (Adverb; Auxiliary-Be, Con-
traction, Negation and Infinitival Complement) were used by more
than 50% of the Head Start children.

Thus while the Head Start children used most of the trans-
formation rules used by the kindergarten children, the percentage
of Head Starters who used them if guite small as compared with the

percentage of middle class white children who used these forms.

Insert Table 5 about here
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Table 6 presents the percentage of occurrence of each restricted
form. The restricted forms used by the kindergarten children and
not by the Head Start children were: Article Redundancy and Substi-
tution, Particle Omission, Inversion Restriction-Subject-Object,
There Substitution, No Separation, Verdb Form Fedundancy and Noun
Form Redundancy. However; the percentage of kindergartners who use
these restrioted forms was small. Restricted forms used by the Head
Start sample were: Possessive, Pronoun First Person, Adverb Restric-
tion, Auxiliary Restriction, Because and So Substitution and If
Omission. All of these were used by a small percentage of the sub-
jects except for Auxiliary Omission which was used by 95% of the
Head Start children, and was the most frequently occurring restric-

ted form for this group.

Insert Table 6 about here

The most frequently occurring restricted form for the kinder-
garten children was Contraction Deletion which was used by 43 of
Menyuk's subjects. The next most frequently occurring restricted
form was Inversion Restriction Verb Number. These restricted forms
were used by a very small percentage of the Head Start children.
The remaining restricted forms found for the kindergarten children
occurred very infrequently.

In contrast there were 7 restricted forms that were used by
50% or more of the Head Start children. These were Auxiliary Omis-
sion (95%), Noun Phrase-Omission (90%), Article Omission (70%),

e
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Conjunction Restriction (65#), Verb Phrase Substitution (55%), Pre-
position Omission (50%) and Verb Phrase Omission (65%). All of
these restricted forms were used by very few of the kindergarten chil-
dren, while Auxiliary Omission and Conjunction Restriction were not
found at all in the kindergarten transciipts.

Discussion

Developmental Sentence Types. lLee's Sentence Types appears to be
an adequate framework for analyzing language samples of this type,
gince it was possible to classify all utterances of the Head Start
children within the Developmentel Sentence Types model.

Wile all response types were found, the frequency of the Noun
Phrase Predicative Construction, Designative Construction as well as
the sentences and transformetions that develop from them was a small
percentage of the total number of responses. The Verb FPhrase Construc-
tion and its successive forms were the most frequent fully 'grammatical"
in the sense of standaird IEnglish forms. This could be due to the

g phenomenon that Bermstein (1959) observed in lower class language, i.e.

"the use of grammatically simple, often unfinished sentences streasing

; the active voice."” However, a more likely explanation may be found
in the nature of the stinmli. The pictures used were all action pic~
tures anl the children naturally talked about what was going on in them.

The small percentage of Noun Phrases that occurred was not con-

gsidered to be significant because the majority of constructions and
gentences on other levels included the Noun Phrase or & pronoun to stand
for a Noun Phrase. The small number of Noun Phrases, Designative Sen-

ERIC
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tences, Predicative Sentences and their Emerging Transformations seems
to indicate that while these children are using what appear to be
standard English forms, these forms represent only a small percentage
of their language structure; the majority being a different kind of
structure that could only be classified as transfoxmational fragments
when one uses Lee's model which is based oz mtandard English.

If one accepts the assuumptions of some of the earlier research
that there is linguistic underdevelopment in lower class Negro speech,
then one would expect to find the majority of responses of the chil-
dren in this study to be on the first three levels. But this was not
the case. Rather, 59.7% of the responses occurred on Levels IV and V,
47.3% of which were on Lavel V, the Emerging Transformation level. In
addition, 100% cf the subjects used responses on Level V. These results
indicate that the lower class child is not functioning at an "under-
developed" or "retarded" level of syntactic development, but that he is
operating on a level appropriate to his age.

Analysis of Emerging Transformations, The largest number of re-
gponses occurred on Level V, the Emerging Transformational level which
would indicate that the children are operating on a high level of
syntactic development. When one examines the responses on Level V,
howev:. it appears that the largest percentage of responses on this
level .and for the total of all responses) was Transformaticnal Frag-
ments incorporated into transformations. The fact that these Trans-
formationel Fragments are not randomly distributed; 95% of the children
use the Auxiiiary Omission, 65% of the children use the Conjunction
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Restriction and 40% of the children use Auxiliary Restriction supports
the view of some linguists (Stewart, 1564; Dillard, 1)66) that the
language used by these children is well=foxmed, but is siuply differ.
ent from middle class standard English. Thus, many Head Start utterances
will be quentified incorrectly as "Fragments” because they are not 'well-

formed" in terms of middle class standard English patterms. However,

if adult Negro dialect were used as the basis for judgment (and the
Negro dialect is the language in the child's environment, and the lan-
guage that he is developing) then many "restricted" forms would have to

be reclassified. For example, Verb Foru Omission as in Yhen your sister

come home. don't let hex see nothin' would have Yo be reclassified as

being an adult transformation in Negro Non-Standard speech, since in

that code the rules governing addition or deletion of the third person
verbval ending -8 do not match those of the standard English, where the
use of this verbal ending is obligatory. From the point of view of the
Negre dialect, both ghe come and she comes are equally '"normal', gram-
matical forms. In addition, the double negative in the example, don't

let her see nothin'. is a typical Negro Non-Standard usage (ag it is

in many languages such as French and Spanish), and 23 such should also
be classified as an adult transformation rather than as a restricted
form.

Comparison of the transformations used showed that the Head Start
children used most of the types that the kindergarten children did, but
that there were gome transformations that the Head Start children did
not use at all. The difference between the Head Starters and the

kindergariners did not appear to be one of developmental level, but

©
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rather one involving the nature of the responses %o be categorized as
transformations or as restricted forms. The majority of the kinder-
garten responses were examples of trensformation types, whereas the
majority of the Head Start responses contained "restricted transior-
mations" when standard English was the criterion upon vhich judguents
were based. Only two transformations (Adverb and Auxiliary-Do) were
used solely by the Head Start children.

The fact that the largest number of responses occurred at Level
V would indicate i.at the children were operating on a high level of
syntactic development. However, when one examines the responses on
Tevel V, it appears that the largest percentage of responses on this
level were Transformational Fragments incorporated into transformations.
Comparisons of the restricted foxms used by the Head Start children
HMepwulc's subjocte showed the greatest difference between the two
groups. Those restricted forms vsed by the kindergariners were rarely
used by Head Starters and the most frequently used forms of the Head
Start children occurrcd rarely if at all in the kindergarten tran-
scripts. Head Startc children used different restricted forms than did
the kindergarten children.

Albright and Albright (1958) suggested the adaptation of the tech-
niques of descriptive linguistics in order to identify the specific
nature and features of children's language. Lee's Developmental Sentence
Types and the transiormations and regtricted forms listed by Menyuk are
baged on information that linguists have provided, but like previous

analyses of langusge, they are based almost exclusively on the structure

of standard English dialect. Ianguage studies of the economically de-
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prived child have used as their criterion of language development mea~
surements based on the standard dialect because of an implicit
assumption that non-standard dialect represents, at moat, mere low- level
modifications of standard English. Since it is most likely that the
economically deprived Negro child is learning a different dialect from
that of standard English, we must discern the competence in the lan-
suage that these children are learning -- the language which is in their
social environment -- if we wish to assess their language devalopment.
Vhen we assess their language development by how well they have learned
gtandard English, we are merely testing their abilities in a dialect
that may be at most peripheral to their experience and linguistic envi-
rorment. Therefore, we must first identify the characteristics of
lower class Negro speech which the disadvantaged Negro child is learning.
Stevart (1965, 1967) and Dillard (1966) described some features
of lower class Negro dialect: 1) It does not necessarily inflect tie
verb to show the grammatical difference between the simple present and
the past tense. I gee it could mean 'I see it' or I saw it', even
though these tenses do exist as grammatical entities in the dialect;
2) It aegates the present and past tenses differently. The negative
for the present would be I don't see it., while the negative for the

past would be I ain't see it; 3) It forms the possessive differently,

go that he brother is the equivalent form for 'his brother', and de
man hat is equivalent to 'the man's hat's 4) The dcuble negative is
found in many constructions; 5) Strusture. like he good and dey over

dere are normal forms in adult Negro dialect.
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Stewart (1965) has pointed out that because therve are similaz-
ities between the white and lower class Negro non~-standard dialect;
the two have been assumed to have the same deep structure. The diffex-
ences were interpreted as errors,; and many researchers have thus assumed
that the lower class child wes using a deficient form of gtandard English,
rai;her than a different, highly structured langvage of his own.

If we take the reseamrch on Negro Non-standard that linguista have _
done, we see that the structures that they have described es typical
gtructures of Negro adults speech have been classified via Menyuk's
categories as restricted forms. The Double Negative, Possessive Re-
gtriction, Verb Phrase Omission, Verb Fhrase Substitution, Tense
Restriction and Auxiliary Restriction all can be seen as characteristic
forms of adults Negro diaiect rather than as restricted forms in stan-
dard English. These forms together represent 16% of all the restricted
forms identified in this study. I is necessary for us te Temeumbelr
that although the Negro child's usage of the Double Negative (ox for
that matter the French child's use of the Double Negative) is to be
regarded as evidence for language acquisition of a foxm that is present
in the adult speech of his commmity, the middle class child who uses

the Double Negative must have such a usage classified as a cestricted

form since the adults in his environment do not use that particular
forn.

Tf the Level V TFragment responses are to be considered as trans~
formation types in Negro dialect as Stewari's work would suggest; then

the number of transformation type responses is greatly increased for

©
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the Head Start children, and the number of westricied forms greatly
decreased. The proportion of transformations and restricted forus
is then very similar to that for the kindergarien population, but the
kind of transformations for each population is different.

cutts (1963), Smiley (1964) snd Green (1965) have pointed out
that the values, attitudes and culture of the lower class are different
from those of the middle class, and that vhe lower class has developed
s different langvage. Thus, it is not valid to evaluate the language
of one oculture with the norms from the language of a different culture;
only comparisons as to the gimilarities and differences between them
can be made. Tor in turning the tables, if we retained the method of
judgiag one system by another system's rules (a procsdure which rep-
resents the "fatal flaw" in a great deal of the research on language
of the economically disadvantaged), we would have to say that widdle
class children are "verbally destitute" or "underdsvelopei" in language
acquisition because there are nine forms (Auxiliary Omission, Prep-
osition Restriction, etc.) which are used by Head Start children but
that are not within the verbal repertoire of the middle vlass kinder-
gartner! A linguistic analysis of the lower class language patterns
which simply asks "Uhat forms are being used to generate structures?"
rather than one that asks "What forms look like standard English?"
allows the researcher to view variations between lower class and middle

class language structure as differences rathexr than as deficiencies.

Summexry

Having analyzed the language samples of Negro Head Start children

via Lee's (1965) Developmental Sentencs Types and Menyuk's (1964) lin-

Caihs Moadaet s e I3 - .ma.-"
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guistic classifications, this study has indicated that the lower class
child is using a qualitatively different langvage syetem than that

of his middle class age mate. His language conteins many forus that

are identical to standard Inglish. This accounts for the presence of
all the response types of the Developmental Sentence Types model.
However. his language also contains many structures which are congidered
4o be restricted forus when compared to standard English. These forms

are not only acoeptable in lower class Negro dialect, but also indicate

a level of syntactic development where transformations are being used
appropriately. The lower class lMegro child is using the same forms as
the lower class Negro adult, and therefore indicating that he has

learned the forus of his linguistic environment.
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Gravrar of i'egro Preschool Child.ce::

Tekle 4

T AVSFORMATIONS AwD RESTTICTED FOL.5 USED BY HEAD S9AYT CHILDRED

Tearsfcretions

Jegavtion
Tuestion
Coutraction
Ioversion

Relative “vestion:
Ir reravive

Pronovninelizacion

Goc

Ausiliary -- Be
Do

Do

lupsessiLve

Reflexive
Conjuncvion

Corjuniction Delevion

So
Because~causel

Propount in Conjunceiorn

Ad jecvive
Relative Clause
Co nler e v=Infinitival

Icveravion

Javerh

she can't go outgide

dou't you know aboutr it?

duh daddy's rov gone see aem

whert iv's hov outside come back irn uh
house

vho is tha .?

an' Migs Tush said: get ur o vh vable

there were two livvle gicls in vh roow
one was washia' clothes an: ironin' an'
one vasg wachin' dishes

doh ghost is goonne get duh children
I'w gouna knock everyvhing down

yeah but I don' know her nawe

he wasn't doin' iv

dav's he wuvver's high heels

I read duh book deu I‘play wid duh
hovse den I go by wyself

den Jenis gov iw hers an' Darcel gos
iz his an' I wes goin' co leave 'en

I vould e.ce duh shaves avay au' Luv
'er in dih closes

gso she seid:s "good, good®

they couldn'c even eet vhe boutles
'ceause che bosvles vese glass

I t0l' duh oddes lady an' she should vh
told you

uh fever got hiw a new car

I don' k«ow vhev's here

I vasze hold iv

au' cne girl vas goin' over dere wuh
vell he wuh puv vhe flag covr.

vhern: is's raining ou side come tack in
duh house

Lo
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Restricted forwn

Verb Phrase -~ Ouission
Redundancy
Subssituscion

YourPhiage - * Ouission

Redurndar.cy

PﬁgpositiOno Ouissiorn:
Tedundancy
Subsvivutiorn

Arvicle Onissior:

Double Yegacive

Corrtcacvion Deletion

Iuversion Resvricvion

Mo uestion

Reflexive Trixd Persou

Tense Tesctriction

Pro::ovn Resceictiorn:
~djeceive lesvricvios
Helasive Clsuse Zlesvtricvicn

Verb Forw - Ouission
Substicution

Coue Porm - OQuission
Sebhswivaeion

Dossensgive
Procour. Ficst Person
Advesd nestericvion

Soxiliery Nesvricoion

Cor: juncsion Nestricvion

Auxil iery Ouission

Possessive Resyveiccion

Wr——

Table 4 (coz"u)

Esax:ple

duh big bear en' duh liddle bear

he wvas being wed

they sivvin' down lookin' av 1.V,
ein' gotv day no rore

an wmuvver and faver they wert %o bed
viger go in dvh house ard siger gov

a1l burned up

he playic' duh hetv

I climb up ou the tree

viger rurcin' av dubh workey

dey were playin' gawe

he don' ha' o coat av school

he play like he a reel gorilla
dere's theee bears pullin' on uvh rope
vho do' peorle are

dey gonie fall dowr hurc dereselfl

Norel Jones e ' uh vruver an'! Dan was
ia duh drawer rockir' uh chair while
Miss tush wes tixin' uh boix:

doc cen gonea fall
ne of der girls is iconi:ng
ar: NDebby didn'v koow iv was dackuive

vhe: your sisce cowe in vh house, dos.'
lec her see nutoin'

I kaows who du¢ is

dece dis wwo burrny rabbit duh ghost
go.ca gev cuh burry rabbiv an' eac' en
all up

shree pleyin' bells arn' wo playin!
cowvoys an' oue playiu'wi' duvh puzzle

¢h king sieein' dowr i vh kiug cheir
where we 2v?
she dein' nufisn!

en' wve ves lockin' ¢ duh wovies an!
Darzel vas looki:' av duh wiovies an' 1
ves laughin'

clivb up duvh vree wry uh gev diu
dey pullix! vh rope
cey go.xuy fell back

dey gov del: thiugs an doy gov dew
budaer &' ive 8ll goue




Tabe 4 (cout.)

Posvessive Restricaidarn che wonkey fall ou he head

Becausé or So Subsvituvion he goure get u: in uh tree vo the
ciger wor:' eat him up

he stay in house an nuver was beav
hiw for he didn' go outvside

If Ouisgion dey go way up dere dey go fall

| l
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Table 5

PERCENTAGE OF KINDERGARTEN AND HEAD START CHILDREN
USING EACH TRANSFORMATION TYPE

. el o e L. Batills. S el Br BB . B B el .

E Transformation Kindergarten Head Start
E n = 48 n =20
; Passive 66
E Negation 100 55
| Question 92 30
E Contraction 100 T0
[ Inversion 100 5
l Relative Question 37 20
Imperative 89 25
Pronominalization 33 5
Separation 89
Got 100 45
Auxiliary - Be 106 85
f Have 19
Do 25
E Do 100 30
E Possessive 100 35
f Reflexive 66 10
E Conjunction 100 25
Conjunction Deletion 89 40
If ) 21
So 37 10

ERIC
L »
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Table 5 - continued

Transformation Kindergarten Head Start
n =48 n =20

Cause 97 15
Pronoun in Conjunction 100 15
Adjective 100 45
Relative Clause 87 15
Complement

Infinitival 100 50

Participal 40
Iteration 17 5

Nominalization 28

Nominal Compount 100

Adverb 65

L




2 1A

Baratz and Povich Grammar of Negro Preschool Children
Table 6

i PERCENTAGE OF KANDERGANTEN AND HEAD START
CHILDREN USING EACH RESTRICYKD FORM

; Restricted Form Kindergarten Head Start

n = 48 n =20

Vorb Phrass

Omission 13 65
Redundancy 15 V)
Subatitution 35 55
Noun Phrase
Cmission 21 90
Redundancy 17 15
Preposition
Onission 15 50
Redundancy 17 10
Substitution 23 20
Article
Omission 8 70
Redundancy 13
Substitution 2
Particle Omission 9
Double Negative 2 35

Contraction Deletion 48
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Table 6 = continued

Restricted Form Kindergarten Head Start
n = 48 n = 20

Inversion Restriction

Subject~Object 8 .
Verdb Numbexr 40 5
No Question 2 15
There Substitution 4
No Separation 2
Reflexive Third Person 29 15
Tense Restriction .2 40
Pronoun Restriction 35 40
Adjective Restriction 13 15
Relative Clause Restriction 21 10
Vexrb Form
Omission 29 45
| Redundancy 19
§ Substi tution 13 15
E Noun Form
E Omission 25 15
|

| Redundancy 13
; Substitution 4 10




Table 6 ~ continued 4

Restricted Form Kindergarten Head Start
n = 48 n =20

’ h . - Q
' i

w28
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Possessive p
Pronoun Firet Pexson 15
Adverb Restriction 25
Auxiliary Restriction 40
Conjunction Restriction . 65
Auxiliary Omission 95
Possessive Rgstriction 15
Because of So Substitution 5
If Omission 10




